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ABSTRACT

the two-year coilege memberships in Phi ?Peta Kappa and the National-
eoilegxate Honors Council suggests _that teater attention is being
g1ven to the academically able students at the two-year college. A

rationale for developing honors programs includes the following
elements' the. 1ncreased numbers of academ1ca11y able students

programs offer benefxts for students through smaller classes,

increased opportunity for individualized study, recognltlon of their

achievements, and increased acceptance by transfer institutions.

Faculty benefit as well in that honors classes offer a more

stimulating environment and improved opportunities for personal.

. renewal. The colleges themselves also benefit from an enhanced image

and the generation of new ideas and practices in ‘honors programs’'that

are app11cab1e across the curriculum. Existing. honors programs._ shere

,,,,,,

- the character1st1cs of spec1f1ed adm1ss1ons cr1ter1a, f1nanc1a1

program des:gns, and an extra-course aspect, Five . quest1ons which i
probe the nature and extent of institutional commitment are provided
-to assist colleges in determining their readiness to 1n1t1ate honors

'programs..(HB)
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.a crisis of identity.. !

Introduction

essence of a dilemma facing commumty colleges as we reaehjthe mid-point of
the 1980's: Alice asks the Cheshire Cat, "Would you tell me, please; which
way | ought to go from here?" The cat responds; "That dépends a good deal

on where you want to get to;;;;ii1

early 1990's, American community colleges are being forced to re—examine '

traditional priorities. State universities and private colleges are no longer

beset with unmanageable numbers of people seeking admission: . Yet, in a
depressed economy, some of those most able to participate in collegiate educa-

tion cannot afford the four—year resndential college: The community college -
is competing with the four—year institutions for high school graduates while
provnding challengmg, attractive programs for in*ellectually able but fmanc:ally

restricted students. Vaughn suggests that ":.:community colleges are failing

to come up with defmitive answers: - Indeed, the community college is facing
=2 ‘ :
]

ln decnding what the nature of the community college mission should be

for the late 1980'5, the concept of honors programs is experiencmg a renais—

sance. The purpose of this essay is to assess whether honors programs are

a viable part of the commumty college response to the challenges of the late '

1980's and to provide a framework for evaluatmg their composition and delivery.

The Honors Program Renaissance
While no current ‘comprehensive 'survey indicates the number of community
colleges with honors programs, there are empirical indicators of a renaissance.

Phi Theta Kappa, the national honor society for two-year colleges, rep-orts a

40% increase in institutional memberships in the last decade.> Further, the
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number of two-year colleges holding membership in.the National Collegiate
Honors Council is on the increase. " -

" This growth suggests that greater attention is being given to the
academically abie student at the two-year college. The question facing many
institution's is should they include such programs in their repertoire of response

" to the challenges of the late 1980's; are they worth the resources? A review of
the current literature describing honors programs produces a rationale for

- such programs.

Program Rationale

The initial element in a rationale for honors programs has been described
as iacademic spread."> Two-year colleges traditionaily have concentrated their
efforts in meeting the needs of.a widely vér:ed clientele. With a depressed
economy and a concomitant d'e’cAii'n"e(' in federal fina—nciéi-éid, the number .of
academically able étudents'ih attendance is inékéasihg‘; These individuals
have yet to be served.

The second element is & renewed commitment to excellence: In --r.éébéﬁéé
to declining hatfghai aptitude test scores and the challenge inherent m A

Nation at Risk, Vaughn describes a "quality revolution" which is motivating

two-year colleges to strengthen programs in ways. "that are compatible with
the caiiégéié'miggibh.“s .

ﬂié third element involves prbfeﬁsibnai de\'}eibp'meht. The faculty and
staff in the two-year 'c'o'ii'e'gé of 1984 are in their mid~forties and average
Fiﬁééh years of serv%t:é.7 Enrollment plateauing, high interest rates, and
-soaring Housing costs limit job mobility. Therefore, they are in need of new
challenges to revitalize their ‘sense of jburp"os'e. Honors programs s_’e;'vi'n'g able,
motivated léfij-déifiﬁ can be a source of "r"e_h'ewai'_.

‘4
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The final element assists t two-year colleges in competing with other segments

“of higher éducallon’ for the declining number of high school graduates: Honors

programs enhance the image of the institution in its service area. The college

o

advantage emerges. :
The precedlng four element rationale" suggests that honors programs may’
have a place in today s two- year college. Are there specific benefits which

accrue to students faculty, and institutions from partncnpatlon in such programs"

l

Pjogram Benefits

A
ln the summer of 1982 the Center. for - the Study of Community: Colleges

.at UCLA conducted a limited national survey of two-—year colleges offerlng ‘
honors aFagiéiﬁsﬁ Analysis of the results reveals the benefits obtained by
students; faci:ilty; and the institution from program participation.

Students benefit in four ways. The first is class size. The colleges
surveyed report that honors courses have lower enrollments than regular ones..
Also these classes are homogeneously grouped contalmng only academlcally
able students; The _second is the opportunlty for lndlvnduahzed study. All
able. Thlrd partncnpatlng students receive recognltlon for thelr achlevements
on transcripts, at graduation, and in the community. Finally, completlon of
‘honors programs assists students with acceptance by top. transfer institutions.
. Several of the survey partlmpants report artlculatlon agreements Wthh prov1de
preferentlal treatment for program graduates. ] Partnc:patlon from the student

point of view; has much to recommend. it:
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What do facijity gaiﬁ? Survey résuits group the benefits into three
categoriés. First, honors courses have smaller enrollments and faculty
teaching them are reported, generally, to have lighter loads. The reduciio*ri
is found either in number of sections taught or in the humBer of students
advised. §é'c'o’h'd ‘the most nn’p”o’rtant lncentlve for partncnpatlon as lndlcated

CIialléhgihg-Wéys. From the faculty perspectlve honors programs are an
opportunlty for personal renewal. s
What benefits accrue to the college from implementing honors programs?

Survey results indicate two broad. categories. First, honors programs enhancé
the image of the institution. Such activities present the college as a place that -
fosters academic excellence. As’é result, the ihstitutibh is able to recruit
more effectlvely among the able students ln its servnce area;\ gé'c'o"ri'd—, thdrs
programs function as a catalyst in the process of generatlng new, sﬁ'm'uiéﬁh'g
ldeas and practlces that are appllcable across the college curriculum. ?Hé :
result of an ef.fectlve honors program is an educational e_n.v;ronment rich ln :
stimulation for-all, participants or not.

" The Center survey would suggest that honors pr'o"gréﬁis provide something . .

for all. 1s there a general structure used by honors programs?

In the fairof 1983; three organizations--the National Collegiate Honors
Council; the National Council of Instructional Administrators, and the Community

College Humanities Association--published a handbook for honors programs in

- QN
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the two-year college. The purﬁbéé of the puio’ii’céti@h is to provide an overview
of and describe structures for programs.® Included are a number of sample
'designs. An analysis of them produces a conceptual framework useful to those
’cbh’s_i’déi»ih’gj initiating honors. | .

Thé first éiéiﬁé’ri't/'o’? the honors progra is the admission criteria:
Typicaily, thFee-components are éia_tﬁiﬁédi test scores; using either the SAT
In special cases, interviews with members of the institution’s honors committee
may be required: Specific standards vary across institutions; however, in most
ih’s’téhcés applicants must meet at least two of the specified criteFia to be
admitted. Following admission; participants are usually required to maintain
a specific grade point average, complete a gp’e’éi'_fi'e’a number of honors courses,

“and participate in some extracurricular enrichment activities to remain in the

program.

IFEF honors program students: Whether i-i_; is in the form of fee waivers,; insti-
tutional grants; foundation ééﬁéiéﬁﬁiﬁé; or merit awards varies from college to
.-é6iié§é; This second element serves as a recruitment aéiiiéé and tangible )
recognition for student éEHiéVEﬁiéﬁi;

-,

,,,,,,,,,,,,, S -
Element three is the course design whi(_}h structures the program. In

specialty or occupational program courses. This element offers the greatest
room for creativity: Several colleges indicate that they use interdisciplinary -
courses o provide program 'synthesis: Others report that end~of-program

seminars allow participants to integrate program components: _ Finally, ‘the
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used to provide the unique program character desired by faculty and participants.
The common theme emerging from all designs is that form will follow the function
desired by those designing the program: | |

The honors handbook arici the Cégj:e"r\' survey concur that an extra-course

aspect is found in nearly all programs. E?emeni four may include independent
study, a mentor system, honors receptions, or community service activity. The
" purpose of these activities is to develop a sense of identity with the program

among participants and faculty as well as to encourage ﬁ'o’i"i'o"r'.s’iud'enis’ to apply
their ability in the world outside the college.’

The structure a participating college selects depends upon the perceptual
made to the design by the faculty and ad'r_ﬁihiétratibh of the institution. Unless
the program is given the opportunity to become part of the fabric of the college,

success is unlikely.

A Formative Assessment Design

Since 1980, seven major publications have examined the importance of
honors prograis to the mission of the two-year college. An analysis of their

content produces a formative assessmerit design which can be used. to determiine

a college's readiness to initiate honors. The design takes the form of five -

questions which probe the nature and extent of institutional commitment.

1. Is the college committed to providing an honors opportunity for its
clients? . ' ' : ; :

The rationale for an honors program, while persuasive, does not engender

" support among all college constituencies. Careful assessment i5 needed to

‘determine. the extent of agreement éxisting among faculty, counselors,

4
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can seriously retard program ¢ welopment through hmited commitment.
2. Wlll the faculty make the necessary effort to allow the program to work5

program the effort requlred is extensive. Unless the burden is shared
by all and support is genume among all faculty tan jeopardize program
A suiccess. Those charged with designing the program are advised to
involve as many %aculty as p"sslble to promote psychologlcal ownership
of the prografi.
3. i(flah”th"e”collégé afford to allocate sufficient resources to allow the program .
-to succeed?

'

Enthuslasm and commltment are not enough to. lnsure success. Reduced

teachlng or advzsement loads— limited enrcll'ment sectlons, independent

) study, communnty mternshlps, and recognntlon activities all demand

resources in a time ‘of serious budget l|m|tat|ons. Boards and presidents;

4.  Are adé_quaté financial aid funds available to recognize student achievemant?
In the competition for able students, tangible recognition of their achieve-
ment is esser tial. 'fwo':yééi» collegés in the past have not developed

sources of flnanc1al aid to be dlspensed on the basis of merit. In the last
Aflve years, two~yeur‘ college foundatlons have emerged as vehlcles to
remediate thls deflclency. Flonors programs will requlre support from
communlty sources, faculty and admlmstrators and boards.if dlscretlonaryr

funds are to become available. A contm‘ulng source of funds is an éss ntial

first step toward program success.
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5:  Will the community support the college in its commitment to excellence

through honors programs?

The need ?BF.ééﬁﬁﬁﬁiiyr support extends beyond financial Féééﬁ?éés;

Successful 5F6§F5Fﬁ§ indicate iﬁéi community advisory committees play

an essential role in recruitment; development 3? independent study

opportunities; design 6? recognition activities; and communication or

program purpose to fﬁé citizenry at large: Careful design of community

support mechanisms is a precondition for program development:

A common theme dﬁéé?iiéé the assessment design: ii is commitment: If
it ‘exists among the various constituencies "v’v'ﬁif:ﬁv comprise the college, then an
honors program can succeed. Has the iitﬁé for honors EF6§F§ﬁi§ arrived?

Conclusion: Toward Access and Excellence

‘ Two-year colleges in the 1970's were characterized by their ability to
expand access to higﬁéi‘;‘éaijééiiaﬁ for all desiring iﬁé éﬁﬁéi;iijﬁﬁy; The need
for access has not disappeared; however, the nature of the task has grown
more complex. McCabe and Skidmore, in an essay detailing new ESﬁEéE)E for
community ééiieges, .'prbf)ééé that "The 1980s are characterized by éfééfé? and

greater emphasis on personal drive and personal achievement:.:.In order to

'm"e'gi: the. important needs of our society, .:.there must be a shift from concern
with program completion to an emphasis on high ééﬁié\?éﬁi;?{i and maintenance
of standards. The goal should bé excellence for everyone." 0" |
| The challenge has béécme one of maintaining access while affirming
excellence: The creative aliocation of time, expertise, resources, and effort
can m'e'ei:.i:h”e challenge:. Honors programs have a role to play. To end where -
we b’é'ga'ri, Carroli's Red Qiu*e’en states t’h"e. case: "An interesting sort of

country...it takes al! the rurning you can do, to keep in the same place:

10 R
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"If you want to get somewhere else, you must run at least twice as fast

as thatt" '
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